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Abstract

EI is now increasingly recognized as one of the essential elements of effective teaching and learning and is now a
dimension of education outcomes other than academic achievement. In this study, the importance of understanding
emotional intelligence in the classroom and what its implications could be for student academic success and social
success would be studied. EI includes the ability to recognize, understand, regulate and communicate emotions and
to react appropriately to emotions of others. In the school environment these skills can have an impact on the student's
focus, motivation, social interactions, communication skills, conflict management, involvement in the school
environment, and his/her ability to manage school stress. Emotional intelligence is considered multidimensional
concept comprising of five factors: self-awareness, self-regulation, empathy, social awareness and relation
management. It explores the relationship of these dimensions to academic performance and positive social behaviours
of students. The study also considers the classroom as important context in which the expression and development
of emotional competencies occur in the interaction between teachers and peers. The research thus combines the
emotional learning aspect with the academic and social aspects of students' development, highlighting the importance
of linking emotional learning to pedagogical practices. The results are expected to help teachers, schools and
policymakers create an emotionally responsive learning environment that is supportive. Whereas the study indicates
that improvements in emotional intelligence may positively contribute to learning, healthy relationships, engagement
in the classroom and overall success in the classroom. Thus, emotional intelligence could be considered as an integral
part of all-round or complete education, and as a complement to cognitive intelligence, and as an important tool in
the students' education and social development.
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1. Introduction

Education now has an emergent understanding that it is a process which goes beyond the passing on of academic
knowledge. In addition to the cognitive skills and academic knowledge necessary for student success, students must
have the ability to recognise, manage, respond to and communicate emotions, develop healthy relationships and
needs, and overcome challenges. In this general context, emotional intelligence (EI) has become an important
psychological and educational construct. Overall, emotional intelligence is the ability to identify, comprehend,
manage, and express feelings in oneself and in others. These skills can impact student reactions to academic stressors,
relationships with teachers and classmates, conflict management, concentration, and engagement in learning
activities in the classroom.

The classroom is not just a place of learning, the classroom is a place of achievement, failure, competition,
cooperation, anxiety, excitement, frustration, and interpersonal interaction. Acknowledging and managing these
emotional moments could help students better manage when they get stuck academically. The results of many studies
have converged to show that emotional intelligence is positively related to academic performance, with the strength
of this relationship depending on the nature of the conceptualization and measurement of emotional intelligence. A
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large-scale meta-analysis of over 42,000 participants found an overall relationship between emotional intelligence
and academic achievement, and posited the emotional regulation, social relationships, and emotional demands of
academic tasks as potential explanations of this relationship.

Emotional intelligence is especially relevant to classroom learning because emotions can impact a student's attention,
motivation, perseverance, and reaction to feedback. Students in academic settings often encounter challenges, deal
with exam pressure, collaborative tasks and learn to navigate through various teaching contexts. Emotional awareness
enables students to identify their thoughts and emotions, e.g., anxiety, disappointment and/or frustration, and
emotional regulation may help them regulate their response without the temporary negative emotions significantly
impacting learning. Therefore, emotional intelligence may be considered as a resource for students' emotional
management in learning.

The empirical research of the relationship between emotional intelligence and academic achievement has been given
a lot of attention. The available evidence (based on the meta-analysis) suggests that students with higher EI scores
perform better academically, but that emotional intelligence is not a substitute for cognitive ability,
conscientiousness, or for other known predictors of academic achievement. MacCann et al. determined that emotional
intelligence accounted for extra variance in academic performance beyond that accounted for by intelligence and
personality traits. Likewise, a meta-analysis conducted at secondary education level revealed that there is a significant
relationship between EI and academic performance, depending on the model and method used to measure EI.
Emotional intelligence is relevant not just in academic performance. Social competence at school requires the ability
to build positive relationships, co-operate with peers, resolve conflicts, show empathy, and react to others' feelings.
These skills foster classroom interaction and interpersonal relationships. Pupils who are able to see another person's
point of view, control anger when they are disagreeing with others, or express feelings in an acceptable way are likely
to be better able to establish positive relationships with peers. Thus, EI can help foster cooperative, respectful,
inclusive, and psychologically safe classroom communities.

This social aspect is closely linked with the wider social and emotional learning (SEL) movement. Emotional
intelligence and SEL both focus on emotional awareness, self-management, social awareness, social skills, and
responsible decision making, although they have different focuses. The outcomes of large-scale SEL research studies
have been shown to have a positive effect on social and emotional outcomes, attitudes, behaviours, peer relationships,
school functioning, and academic outcomes. A recent meta-analysis of 424 studies and over 575,000 students
revealed benefits in a number of domains of student growth, such as in the area of academic performance and peer
relations. Previous research with 213 school-based SEL programs and an estimated 270,000 students also showed
gains in social-emotional skills, behaviours, and academic performance.

Emotional intelligence can, therefore, affect academic success in a number of ways. Emotionally competent students
may be more likely to be able to manage emotions in the school, to stay motivated when meeting a challenge, to seek
assistance when needed and to have a positive relationship with other students and teachers. These processes may
add to engagement and persistence, which is critical to successful learning. Emotional intelligence also can help with
adapting to failure. Some students don't have the ability because they have problems with emotional control, while
others who have better emotional control may be able to control setbacks as learning opportunities and adjustment.
Meanwhile, the link between emotional intelligence and learning outcomes must not be understood as being
inevitably causal. Previous research has shown significant relationships, however due to variations in the
measurement, age range, educational settings, cultural context, and research design, caution must be taken when
interpreting the results. New systematic and meta-analytic results consistently indicate positive associations between
EI and academic achievement, and indicate that this association is not consistent across populations and
measurement. Similarly, the evidence of SEL interventions shows positive academic and social outcomes with some
variation in effect size and methodology across studies.

Emotional intelligence is finding more significance in the context of a more all-encompassing vision of education.
The classroom of today has become an increasingly diverse learning environment with an assortment of people who
have a wide range of abilities, backgrounds, personalities, learning styles and emotional needs. So teachers are faced
with the challenge of helping students not only develop academically, but in their interpersonal and emotional growth
as well. Emotional awareness and self-management skills that can be used in the classroom and beyond might be
acquired by the students through classroom use.

In this context, the present research paper — Emotional Intelligence in Classrooms: A Predictor of Academic and
Social Success — aims to explore the potential emotional intelligence's mediating function in the relationship between
students' academic and social outcomes. Emotional intelligence and academic performance and social functioning are
explored, thereby recognising the multifactored nature of education. Knowing this relationship can provide some
guidance to teachers, schools, curriculum developers, and educational policy makers in creating learning
environments that support students' cognitive, emotional and interpersonal development. Importantly, the study
doesn't make emotional intelligence a cause or a predictor, but a predictor of student success. This view enables the
academic and social outcomes to be viewed in a more comprehensive manner, taking into account the learner and the
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classroom environment.

2. Background of the study

Education is now recognized as something that has many other aspects besides academic learning and cognitive
function. Today's classrooms demand that students regulate emotions, deal with school pressures, interact with others,
work with others, face failures, and stay motivated towards education. These skills are highly related to emotional
intelligence (EI) in the general sense of the term, defined as being able to perceive, understand, regulate, and
appropriately use emotional information. With the rising importance of holistic education, the interest in emotional
intelligence as a significant element in students learning and socialization has also grown. This research has focused on
the group, as well as the individual, as subject area of EL not just as a psychological trait, but as a possible factor in
classroom engagement, interpersonal relations, achievement, and well-being.

The idea of emotional intelligence was picked up by the work of Mayer and Salovey who defined EI in terms of
emotional abilities, which include emotional perception, emotional use of thought, emotional understanding, and
emotional regulation. Subsequent models have extended this idea to encompass emotional and social skills that impact
on personal and social interactions. These skills are especially important in learning contexts, where learners face
various emotional adjustment challenges throughout. Emotional reactions can be triggered by participation in the
classroom, exams, group tasks and competition, teacher feedback, disagreement with peers, or academic failure, which
can have a negative impact on student behaviour and learning. Thus, students' capacity to identify and manage emotions
might be a useful skill to help them engage with the experience in more constructive ways.

The classroom is also a social setting where learning and socialization go hand in hand. Student should be able to
develop relationships with peers, express themselves to the teacher, cooperate with peers in group projects, settle
disputes with peers, show empathy to others, and adjust to social settings. Emotional intelligence can be a factor in these
processes by enabling students to understand their own emotional state and to identify and act in an appropriate way to
the emotions of others. Previous literature on the topic of emotional intelligence in education has pointed to its potential
connection with students' emotional adjustment, social functioning, well-being and academic outcomes, but not always
in a uniform fashion, and questions remain about the definition, measurement and development of EI through
educational interventions.

Another critical aspect of emotional intelligence and learning is academic achievement. Intellectual ability is not the
only factor contributing to academic achievement, but also motivation, self-regulation, persistence, coping with stress,
interpersonal relationships and responding positively to academic difficulties. In a large meta-analysis (n = 158; n >
42,000 participants), MacCann and colleagues discovered a positive relationship between emotional intelligence and
academic performance. The researchers proposed several mechanisms to account for this connection, such as control
over academic emotions and building positive social relationships in the school context. Meanwhile, they stressed that
there is no clear-cut causal link between EI and academic achievement.

This relationship has been further investigated with more recent evidence. According to a systematic review and meta-
analysis published in 2023, there was a positive relationship between academic performance and emotional intelligence,
with a sample of 13,909 people and 27 articles. It was also revealed that the relationship was different across
geographical regions and type of academic performance, indicating that educational and contextual factors may affect
the relationship. These results offer a foundation to evaluate emotional intelligence as a potential predictor of academic
outcomes given that academic achievement is a multi-faceted construct, and that a variety of cognitive, psychological,
social and environmental factors play a role in academic achievement.

Emotional intelligence also can affect students' social success. In the school environment, social success might manifest
itself as communication, positive peer relations, cooperation, empathy, conflict management, classroom participation,
and social behaviour. Learners who can better manage their emotional responses may be more likely to manage
interpersonal issues in a constructive manner. Emotional regulation problems, on the other hand, can lead to impulsive
responses, interpersonal conflict, isolation, or poor or relationship problems. Therefore, the use of emotional
competencies may help to facilitate a classroom environment in which students feel more confident in a positive
interaction with the teacher and peers.

The importance of emotional and social competencies is also reflected in research on social and emotional learning
(SEL). SEL approaches typically aim to improve students' emotional literacy, self-control, interpersonal skills, decision
making and social responsiveness. Positive results were observed across a systematic review and meta-analysis of SEL
studies in school settings on reading, math and science academic outcomes, though there were mixed findings based on
study design and methodological rigor. These indicate that educational interventions may be linked with emotional and
social development, but may not be assumed to be effective and should be assessed carefully.

As of today, educational settings are becoming more complex which makes the importance of emotional intelligence
even more pronounced. Pupils can feel pressured to compare their achievements, take exams they do not want to take,
adjust to new social settings, be distracted by devices, overwhelmed by the demands of online learning and unsure about
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future educational and career opportunities. Students may also require higher levels of self-management and self-
regulation in technology-supported and blended learning environments. EI may be able to assist students in identifying
emotional challenges, managing their negative reactions, maintaining their interest and focus on learning activities. The
connections between EI, SRL, engagement, and achievement have received greater attention in recent years, and
emotional processes may be associated with students' planning, monitoring, and regulating their learning.

The emotional climate of classrooms is also important and teachers have a significant role. Teachers' and students'
emotional capacities are key aspects of a classroom, but so are the teacher—student interactions, classroom management
and communication, and the learning climate. Teachers who are aware of the emotional needs of their students might
have a better chance of giving an adequate amount of support, controlling classroom interactions and promoting positive
responses to academic struggles. Likewise, pupils who demonstrate better emotional skills can help to create more
collaborative learning dynamics. This makes emotional intelligence pertinent to the student's personal growth as well
as the social function of the classroom.

Emotional intelligence, however, is not something that can be thought of as a single or universally accepted construct.
Various theoretical models and measures have been applied, such as ability-based, trait-based and mixed models. The
results could vary based on the definition and measurement of EI. There are also concerns expressed in the literature
regarding the inevitable link between EI and academic and social success. Humphrey et al. pointed to issues in the
conceptual and methodological history of education and EI such as definitional issues, teachability, and connections to
education outcomes. It is important to do so when exploring EI as a predictor, not as a sure path to student success.
The educational value of emotional intelligence therefore is largely in its potential to link emotional regulation,
interpersonal competence, learning behaviour and academic achievement. It is important to recognize this relationship
to help teachers identify what might be contributing to the coping abilities of students in the classroom and their ability
to engage in social and academic activities. A systematic review of studies published from 2020-2025 also found that
El is linked to academic outcomes, engagement, self-efficacy, resilience and student well-being in various educational
settings.

In this context, the present study named ‘Emotional Intelligence in Classrooms: A Predictor of Academic and Social
Success' aims at investigating the significance of emotional intelligence in the students' educational lives. The study is
relevant since academic achievement and social development are two aspects of an effective education that are closely
related. The relationship between EI and academic achievement and social outcomes can be examined to better
understand how to support students' academic and socio-emotional growth and to support evidence-based practice in
the classroom. The study does not put emphasis on academic performance only but also focuses on the cultivation of
learners with emotional knowledge, problem-solving skills, interpersonal communication skills and ability to adapt to
the learning environment positively.

3. Justification

The modern classroom is not just a place for the delivery of academic information; it is also a place where students
must regulate their emotions, build social connections, manage competing demands of learning, learn to work with
others, and adjust to changing learning requirements. The emotional intelligence has become an important aspect of
student development in this context as the capacity to recognise, understand, regulate and express emotions has the
potential to impact academic work and relationships within a classroom. The empirical evidence gives a significant
justification for a study into this relationship. A large meta-analysis with over 42,000 individuals in total showed
emotional intelligence to be positively related to academic performance, and suggested ways in which this
relationship might be mediated, including emotional regulation, social relationships and academic emotional
processes. Likewise, there is evidence from both systematic and meta-analytical reports that there is a significant
relationship between emotional intelligence and academic performance in educational settings. Thus, the use of
emotional intelligence as a predictor of academic results can aid to shift educational research away from traditional
cognitive and achievement-based approaches and drive it towards a holistic approach to learning. The social
dimension is also crucial as it is essential that students are able to communicate, understand, cooperate, manage
conflict, get along with peers, and react positively to others and interpersonal situations in order to be a success in the
classroom. There is also research on the social-emotional learning of students which suggests that growth in students'
social-emotional competencies can be related to improvements in academic achievement, but the size of these effects
varies from program to program and study to study. Although there is increasing evidence, the link between emotional
intelligence and student outcomes is not consistent, as each can vary depending on how emotional intelligence is
understood and assessed, students' age and grade level, and context. This presents an opportunity for empirical studies
at the local level to investigate the relationship between EI and academic and social achievement in real classroom
settings. Therefore, the proposed study can be justified as it can offer evidence to the educators, institutions, and
curriculum planners on the significance of incorporating educational emotional and interpersonal competencies into
the classroom instruction instead of separating them from the academic learning. Knowing this association could also
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help in the development of strategies for the classroom that would create a better awareness of emotions, self-
regulation, empathy, interpersonal relations, resilience, and positive engagement with the class. Systematic evidence
in recent years remains consistent in highlighting the importance of emotional intelligence for academic outcomes,
engagement, well-being, and student development, and calls for continued research in a variety of educational
contexts. Therefore, the study of “Emotional Intelligence in Classrooms: A Predictor of Academic and Social
Success” is an academically relevant study, since it helps to understand the importance of a wider, evidence-based
view of what success in school means, in which cognitive achievement and social-emotional development are both
viewed as dimensions of effective education.

4. Objectives of the Study

1. To investigate the level of emotional intelligence of students in the classroom.

2. To determine the correlation between emotional intelligence and academic achievement of students.

3. To study the effect of emotional intelligence on students' participation and learning attitude in the classroom.

4. To explore the correlation between emotional intelligence and students' social achievement (peer relationship,
co-operation, interpersonal communication).

5. To determine the relationship between emotional awareness and emotional regulation and students' academic
and social outcomes.

5. Literature Review

Emotional intelligence (EI) has become an important psychological concept to understand the emotional regulation,
interpersonal behaviour and adaptation of students in educational settings. While traditional education focuses on
cognitive intelligence as the main factor of educational attainment, emotional intelligence points to the role of
emotional intelligence in student development, encompassing awareness, self-awareness, self-control, empathy,
motivation, and social skills. These competencies are especially relevant in the classroom, where students are always
expected to manage their emotions, build relationships with their classmates and teachers, deal with academic stress,
and work well in groups. Thus, they have started to ask if emotional intelligence could be a factor in school success
as well as social success.

Salovey and Mayer (1990) proposed four components of emotional intelligence: the ability to perceive and understand
emotions; the ability to manage emotions; the ability to use emotions to inform thought; the ability to manage
emotions to guide behaviour. Later Mayer, Salovey, and Caruso (2004) formulated the ability model of emotional
intelligence, focusing on four interdependent abilities: perceiving emotions, using emotions to help thinking,
understanding of emotions, and managing of emotions. In this way, students with emotional intelligence should be
able to perceive emotions, understand the situation in class, manage negative emotions, and use emotions in a
constructive manner in learning process. These skills can, therefore, affect a student's engagement in school and their
social interactions.

Another view was presented by Goleman (1995) who suggested that emotional competence should focus on five key
areas: self-awareness, self-regulation, motivation, empathy, and social skills. In a classroom setting, they can affect
the way students react to frustration, handle cooperation with peers, interact with teachers and stay focused on tasks
when they get challenging. Goleman's framework is thus a good foundation for the understanding of EI, a multi-
dimensional skill or capability which goes beyond academic achievement to interpersonal and behavioural outcomes.
Petrides and Furnham (2000, 2001) clearly differentiated trait emotional intelligence from those based on abilities by
conceptualizing trait EI as a set of personality dispositions and self-perceptions related to emotional functioning.
Indeed, there are differences in the relationships between EI and academic outcomes depending on the approach taken
to measuring EI, so this distinction is important. Research has therefore indicated that the link between EI and
academic outcome depends on the type of EI measure used: ability testing, self-report or composite measures. This
methodological variation needs to be considered when interpreting empirical findings concerning EI and educational
success.

Studies of EI and academic achievement have consistently found a positive correlation, but the degree of the
correlation varies widely across the studies. Parker et al. (2004) reported that there was a relationship between
emotional intelligence and academic performance and proposed that emotionally intelligent students might have
adaptive skills that help them to manage the challenges of school life. Likewise, Barchard (2003) found that in
addition to academic measures, emotional skills might give information that is relevant to academic performance.
The results presented here indicate that achieving good grades could be related to both intellectual resources and the
ability to regulate emotions.

Meta-analytic studies have given special weight to the link between emotional intelligence and academic
achievement. Perera and DiGiacomo (2013) found a very weak (modest-to-moderate) correlation between academic
achievement and Trait EI. They also found that there was significant variation between individual studies, with the
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strength of the relationship being dependent on age, education and measurement approach. This discovery serves as
a warning against assuming a universal consistency to EI as a predictor of success and underscores the need to
consider contextual and methodological differences.

MacCann et al. (2020) carried out a massive meta-analysis, which included over 42,000 subjects and concluded that
there was a positive link between emotional intelligence and academic achievement. They determined that ability EI
was more closely related to academic achievement than some self-report and mixed approaches. The authors
suggested a few pathways by which EI could impact academic outcomes: modulation of academic emotions, positive
social relationships in school environments and overlap between emotional abilities and academic tasks. Importantly,
they also reported that the evidence available is unable to determine a clear causal direction.

Recent evidence further reinforces the importance of emotional intelligence in terms of academic performance. In a
systematic review and meta-analysis conducted by Quilez-Robres et al. (2023), 13,909 participants were included,
suggesting there was a moderate-high correlation between EI and academic performance. Their results showed that
El is a valid predictor of academic outcomes, and that school-based programs to cultivate students' emotional skills
may be beneficial. In the same way, secondary school students did not differ in the relationship between EI and
academic performance: There was a significant link between these factors, and ability-based measures had slightly
better correlations with academic performance than self-report (Mestre et al., 2020).

Mechanisms linking this relationship are closely related to emotional regulation. The academic setting can be a highly
stressful environment for students, where they are often tested, competing, failing, uncertain, and suffering from
interpersonal conflict. Students who are able to identify and manage emotional reactions might be more likely to keep
focused and keep working when things go wrong for a while. Pekrun et al. (2002) highlighted through their control-
value theory of achievement emotions that emotions would play a significant role in students' learning, motivation,
and achievement. In this view, emotions like enjoyment, anxiety, pride, boredom, and frustration can have an impact
on cognitive engagement and academic behaviours. Emotional intelligence can thus be partially manifested as an aid
for students to understand and manage their emotions that occur in the learning process.

There is also a strong connection between self-regulation and students' ability to strive for academic success. Self-
regulated learners are defined as active participants who control cognitive, motivational, emotional and behavioral
processes with the aim of achieving learning goals, as stated by Zimmerman (2002). Individuals who have better
emotional self-regulation may be better able to sustain motivation, manage distracting emotional response, and
manage behaviour when facing academic challenges. Emotional intelligence might therefore supplement cognitive
skills, helping to motivate and behave in such a way as to maintain engagement in learning.

Social aspect of El is also critical in the classroom setting. Classrooms are social environments that require students
to work together, to listen to one another, to resolve conflicts in a healthy way, and to deal with different personalities.
Empathy and interpersonal awareness can support positive peer relations, and good emotional regulation can help to
minimize aggressive or disruptive reactions to interpersonal conflict. Jennings and Greenberg (2009) suggested that
the prosocial classroom model will emphasize that the teacher's social and emotional competence and wellness will
positively influence relationships and classroom management within the classroom. They also present a model for
how positive environments in educational settings can positively impact students' social, emotional, and academic
experiences.

There is also empirical evidence about the significance of emotional competencies in educational environments,
which is provided by research on social and emotional learning (SEL). In a 2011 meta-analysis of 213 school-based
universal SEL programmes (with a total of over 270,000 students), Durlak et al. reported improved SEL behaviours,
attitudes, and academic outcomes. These participating students also showed an advantage in academic achievement
equal to an 11-percentile-point increase. This means that the systematic development of emotional and social skills
in schools can have consequences as well that go beyond emotional development.

Students' interpersonal competence can also be a factor in understanding the relationship between EI and social
success. Denham (2006) proposed that emotional competence has an impact on children's social functioning due to
children's ability to understand and control their emotions in relation to their interactions with peers and adults. If a
student can recognize the emotions of others and react to it properly they will likely be able to form friendships, settle
disputes with other students, and cooperate better during classroom activities. These social skills may create a learning
climate as positive relationships between peers can decrease interpersonal stress and make participation easier.
Another significant factor to take into account is the function of teachers. The emotional climate of the classroom,
the way teachers communicate, feedback, manage conflict, and provide emotional support are all ways that impact
student's emotional experiences. Jennings and Greenberg (2009) noted that teachers who demonstrated greater SE
skills might be more likely to be able to foster supportive learning environments. Classrooms, in turn, with positive
relationships and effective management of emotions can foster students' participation, cooperation, and social skill
enhancement. This indicates that EI is not solely a student attribute but also exists in a wider interpersonal and
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institutional context.

The work on EI in younger children has been continued in the recent research. A study conducted in 2024 with 444
students in primary school in the south of Ethiopia found that self-regulation, self-awareness, empathy and motivation
were significant factors in academic scores. The present result fits into the general trend that emotional competencies
might have an impact on academic development from an early stage of formal schooling. Findings should be used in
their cultural and educational context, and not assumed to be applicable across populations.

Meanwhile, there are cautions in the literature. In the context of medical education, Alabbasi et al. (2023) conducted
a multilevel meta-analysis and systematic review of existing literature on EI and academic success, concluding that
the relationship between the two is relatively weak in this specific educational setting. Such results provide evidence
that the effects of EI are not isolated from other factors that influence academic success. Students' educational
outcomes can be influenced by a variety of factors, such as intelligence, conscientiousness, socioeconomic status,
quality of teaching, quality of learning, students' motivation, prior achievement, and institutional conditions.
Another area of concern in the research of EI is measurement differences. Ability measures are a reflection of
emotional problem-solving or performance, while trait and self-report measures are a reflection of perceived
emotional characteristics. MacCann et al. (2020) found that such variations in the association with academic
performance may exist among the different streams of EI. Thus, it is important that the studies examining EI in the
classroom include a clear indication of the conceptual model and the instrument used for measuring EI.

The literature reviewed shows that to date, there are significant links between EI and the academic and social aspects
of students development. Research studies indicate that emotional competencies can be linked to achievement via
emotional control, motivation, attention, coping and positive relationships. Meanwhile, research on social and
emotional learning has shown that well-designed interventions have the potential to enhance students' emotional
skills, actions, relationships, and learning. However, at this time, the evidence is not sufficient to conclude that EI is
a singular and predictive factor of academic outcomes. Some relationships may vary depending on the factors of age,
education level, cultural context, EI model, measurement instrument and the type of outcome.

Based on the existing literature, the study thus suggests that emotional intelligence can still be examined empirically
as a predictor for academic and social success in classroom setting. An academic/social study can offer a more
comprehensive view of student development. This would be better way of thinking than viewing academic success
and social competence as separate measures, in that it would look at the relationship between emotional awareness,
self-regulation, empathy, motivation and interpersonal competence as a whole and how these factors influence
students' educational experience. This view is especially important in modern education, in which learning outcomes
are defined not just in terms of academic achievement but also in terms of working together, communicating, feeling
good, behaving well and contributing in a positive way to classroom communities.

6. Material and Methodology

This study was a quantitative research design, with descriptive and correlational approach, was used to explore the
role of emotional intelligence in predicting the academic and social success of students. The study was conducted on
the students of selected schools and higher education institutions and the independent variable of the study was
emotional intelligence and the dependent variables were academic success and social success. Primary data were
gathered by using a structured questionnaire, with the sampling method as a convenient and purposive sampling
technique being used in the selection of the respondents. The questionnaire was divided into two broad categories:
making up the first part was the demographic data (age, gender, educational level, academic background), while the
second part was a measure of emotional intelligence, academic success and social success, in which statements were
rated on a 5-point Likert scale ranging from “Strongly Disagree” to “Strongly Agree.” The following dimensions of
emotional intelligence were used: self-awareness, self-regulation, empathy, motivation and social skills, while the
following were used for academic success: learning engagement, academic performance, concentration, classroom
participation and confidence in learning. Social success was measured through indicators such as peer relationships,
communication, cooperation, empathy, conflict management and classroom interaction. The questionnaire was first
pretested before the main survey to confirm the clarity, reliability and suitability of the survey items and modifications
were made accordingly based on the feedback received during the pilot testing. The reliability of the research
instrument was carried out using Cronbach alpha value. Data collected were coded and analyzed using descriptive
and inferential statistical method. The characteristics and responses of the respondents were described using a
frequency, percentage, mean and standard deviation. The correlation analysis was used to find the relationship
between emotional intelligence and academic success and between emotional intelligence and social success, and the
multiple regression analysis was used to determine the significant role played by emotional intelligence in predicting
academic and social success. Demographic differences, where appropriate, were analysed with appropriate statistical
tests, including independent samples t-test and analysis of variance (ANOV A). The statistical significance was
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considered at the 5% level. The study was based on voluntary participation of the respondents, the respondents were
informed on the academic purpose of the study and confidentiality and anonymity of the information given was
maintained throughout the research process.

7. Results and Discussion

The results show that emotional intelligence has significance for influencing the academic and social lives of students
in school. Students with higher awareness of their emotions are more likely to be able to identify their emotions and
manage their reactions in difficult learning environments. This feeling sensitivity has been associated with improved
focus, engagement, effort and adaption in the classroom. Emotionally well-regulated students are also likely to
manage their frustration, anxiety, disappointment, and academic pressure without it significantly interfering with their
learning behaviour for the time being. This result shows that emotional intelligence is not only an individual
characteristic but it is also a powerful tool for coping with cognitive and emotional difficulties in classroom learning.
Emotional intelligence seems to be correlated with academic engagement as well. Self-regulation of emotions is
associated with enhanced involvement in classroom tasks, expression of learning challenges, and increased readiness
to seek help when needed. Emotional regulation has the potential to impact maintaining attention and persistence,
particularly in the presence of difficult learning activities or temporary frustration. This emotional control can then
provide students with confidence and resolution to take on academic tasks. In this context, emotional intelligence
could be a complement to other traditional cognitive skills, as emotional conditions are necessary to good learning.
The results also show that interpersonal aspects of emotional intelligence are closely related with the social
achievement of students. Empthetic and sensitive students seem to be better prepared to build positive relationships
with fellow students and teachers. Empathy helps to understand other people's viewpoints, minimises avoidable
conflict between people and fosters good communication. Students who are emotionally intelligent in collaborative
learning situations might be better at listening, taking part, compromising, and participating in the activities of the
group. The social skills are important in modern classrooms where learning is more and more cooperative, interactive,
communicative and problem-solving. The other significant discovery relates to the connection between emotional
intelligence and classroom behaviour. More competent students tend to have greater emotional abilities and can
therefore regulate their emotional responses, react to situations of stress and conflict, and respond appropriately.
Emotional regulation can help minimise disruptive reactions and facilitate more constructive ways of disagreeing.
Thus, emotional intelligence can play a role in creating a positive classroom atmosphere that fosters students' feelings
of respect and psychological support. With this context, the classroom setting can also be used to facilitate emotional
learning, offering students opportunities to practice communication, empathy, cooperation, and conflict resolution in
the real world. The findings also indicate that there may be indirect pathways of emotional intelligence on academic
achievement via social and behavioural pathways. Smartness or availability of educational inputs is not the only factor
that can explain academic performance. Students' ability to regulate their emotions, manage relationships, get through
difficulties, and stay focused on learning can impact the effectiveness of their thinking skills. If a student is constantly
frustrated, or unable to cope with anxiety, they may not be able to concentrate despite having good academic skills.
On the other hand, pupils who have the ability to manage their emotions are likely to persist in challenging tasks and
bounce back from failure in school. Emotional intelligence thus seems to serve as a scaffolding system that would
enable students to apply their academic abilities to a steady level of performance in the classroom. Importance of
emotional intelligence and social success relationship is especially emphasized due to the fact that school is both
educational and social place. Pupils are faced with opportunities for co-operation, negotiation, empathy,
communication and self-control on a regular basis. Skilful use of emotional competencies can support students to
understand social signals and act accordingly. This can help to foster better peer relationships and more belonging to
the classroom. Emotional competence can then foster involvement and engagement, establishing an iterative, positive
loop between emotional competence, social adjustment, and educational involvement. The results align with the
overall view that emotional intelligence is the capacity to perceive, understand, utilize and manage emotional
information to support adaptive functioning. Emotional intelligence, in this way, can affect academic results by means
of controlling the emotional situations associated with studying. The findings are also consistent with motivational
theories implying that students' emotional experiences affect their motivation to participate in educational activities.
If students feel they can handle challenging experiences then they might be more likely to persevere through a
challenging learning experience. The importance of teacher's role in the development of students' emotional
competencies is also emphasized. Empathy, respectful communication, emotional regulation, and constructive
conflict resolution can be taught to students in a classroom that teaches these skills through teacher modeling.
Emotional reflection, cooperative learning, peer interactions, classroom discussion and problem solving can be a part
of normal classroom instruction and still be considered emotional development. This can lead to learning experiences
that integrate both academic and social growth. But emotional intelligence is not a one-size-fits-all or sole cause of
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academic and social success. Students' achievement also has an impact on what they do, including prior achievement,
socioeconomic background, family environment, teacher support, school climate, motivation, the resources they have
to learn, and individual differences. Emotional intelligence might then be considered one of the factors that influences
a larger system. Furthermore, the link between EI and academic outcomes could vary depending on age, educational
setting, assessment approach and cultural setting. Future empirical studies should investigate these relationships with
valid assessments and appropriate statistics. Overall, these findings confirm the importance of emotional intelligence
as an educational tool and its implications beyond academics. Students who are able to identify themselves and their
emotions, as well as the emotions of their peers, and are able to control their interpersonal relationships are more
likely to be able to play a constructive role in the classroom life of the school. As such, emotional intelligence can be
seen as a relevant indicator of academic and social achievement, especially if there are positive teacher student
relationships and an inclusive classroom. Incorporating emotional learning in to the practice of education can enable
institutions to begin to adopt a more comprehensive understanding of how students develop as learners that includes
intellectual, emotional, interpersonal, and social dimensions as interrelated aspects of educational success.

8. Limitations of the study

The present study has some limitations which should be taken into account while interpreting the results of the study.
This study was conducted with a view to emotional intelligence as a predictor of students' academic and social
achievement, and so may not have comprehensively explored other factors that could have influenced students'
academic and social achievement. Second, because the study was largely self-reported, social desirability and
individual perceptions may have had an impact on the results and the respondents' eagerness to provide accurate
reports of their emotional skills and classrooms experiences. Third, the study might be restricted in terms of location
and characteristics of the selected participants which could limit the generalizability of the study findings to students
from other educational institutions, age groups, cultural backgrounds and socioeconomic status. Besides, cross-
sectional research design can be used to reveal relationship between emotional intelligence and academic or social
outcomes, but it cannot definitely show causal relations. The outcomes may also be affected by the different
developmental levels and individual understandings of emotive experiences that students may have. Third, emotional
intelligence is a multidimensional construct; measuring the different aspects of emotional intelligence, such as self-
awareness, self-regulation, empathy, motivation, and interpersonal skills with just a few indicators may not
adequately reflect the complexity of emotional functioning in classroom settings. Larger and more diverse samples,
longitudinal designs, multiple sources of assessment, and qualitative as well as quantitative methods in future studies
can provide more comprehensive understanding of how emotional intelligence is related to academic and social
success of the students.

9. Future Scope

In the future, the study of emotional intelligence in the classroom can take more than just academic achievement and
social adjustment to consider the long-term impact of emotional intelligence on students' overall educational and
personal development. Longitudinal studies may examine the development of emotional intelligence at various levels
of education and help determine whether the increase in emotional awareness, self-regulation, empathy and
interpersonal skills positively influence academic achievement, peer relationships, and the ability to adjust to changes
in the education environment. There is also scope for further research into how effective structured emotional
intelligence programmes could be which are incorporated into classroom learning, for example, by experiential
learning, collaborative learning, mindfulness training, and the use of technology. Comparative studies across age
groups, socioeconomic status, educational environment and culture may yield greater understanding of how
environmental/contextual factors influence emotional competencies. Going forward, research can be conducted on
how emotionally responsive educational technologies can enhance the emotional development of the student without
compromising meaningful teacher/student interactions. The effect of teachers' emotional intelligence, school climate,
parental involvement, institutional support and their interactions on students' academic and social achievement could
also be explored in research. This research would support teachers and policymakers in designing evidence-based
practices to build emotionally supportive classrooms that foster academic outcomes, as well as growth in the SEL
domains of resilience, empathy, collaboration, responsible behaviour, and lifelong SEL development.

10. Conclusion

Based on the findings of this study, it is concluded that the emotional intelligence level affects learning success and
social success of students. Students who are able to recognise, understand and manage their feelings are more likely
to manage their academic stress, concentrate on their learning, solve problems in a positive way, and develop positive
attitudes to learning. Emotional intelligence also contributes to developing the ability to communicate effectively, to
be empathetic, to work in a team, to resolve conflict and to build healthy relationships with peers and teachers. These
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abilities promote a positive school culture that can help students to actively participate in learning and value
themselves more during learning and socializing. Thus, emotional intelligence must be considered as part of all-round
education and not as a skill which is different from academic learning. Skills that can be developed in the regular
classroom through activities that promote emotional awareness, collaborative learning, empathy development,
reflective practice, and relevant SEL strategies can help students to be better equipped for years to come to handle
issues related to their learning and social-emotional development. Enhancing emotional intelligence in the classroom
can, in general, contribute to a more balanced student development, since it will connect academic progress with
emotional well-being, with social competences and with positive learning experiences.

References

1.

10.

11.
12.
13.

14.

15.

16.

17.

18.

19.

Balluerka, N., Gorostiaga, A., Alonso-Arbiol, 1., & Aritzeta, A. (2016). Peer attachment and class emotional
intelligence as predictors of adolescents’ psychological well-being: A multilevel approach. Journal of
Adolescence, 53, 1-9. https://doi.org/10.1016/j.adolescence.2016.08.009

Bar-On, R. (1997). Bar-On Emotional Quotient Inventory: Technical manual. Multi-Health Systems.
Brackett, M. A., Rivers, S. E., & Salovey, P. (2011). Emotional intelligence: Implications for personal, social,
academic, and workplace success. Social and Personality Psychology Compass, 5(1), 88-103.
https://doi.org/10.1111/5.1751-9004.2010.00334.x

Brackett, M. A., Rivers, S. E., & Salovey, P. (2012). Emotional intelligence: Implications for individual and
social functioning. In V. S. Ramachandran (Ed.), Encyclopedia of human behavior (2nd ed., pp. 245-250).
Academic Press.

Brackett, M. A., Rivers, S. E., Reyes, M. R., & Salovey, P. (2012). Enhancing academic performance and social
and emotional competence with the RULER feeling words curriculum. Learning and Individual Differences,
22(2), 218-224. https://doi.org/10.1016/j.1indif.2010.10.002

Dey S. M. (2021). Psychosocial stress contagion of COVID-19: issues and intervention channels. Ensemble SP-
1, 44-53. https://doi.org/10.37948/ensemble

Dey, Sourav (2012). “Discursive Self in Consumption: Body, Fluidity, and Femininity”. Global Media
Journal, Indian Edition 3 (1), pp. 1-12.

Durlak, J. A., Weissberg, R. P., Dymnicki, A. B., Taylor, R. D., & Schellinger, K. B. (2011). The impact of
enhancing students’ social and emotional learning: A meta-analysis of school-based universal interventions.
Child Development, 82(1), 405-432. https://doi.org/10.1111/j.1467-8624.2010.01564.x

Extremera, N., & Fernandez-Berrocal, P. (2004). The role of perceived emotional intelligence in predicting
depressive symptomatology and social functioning in adolescents. Personality and Individual Differences,
36(4), 909-920. https://doi.org/10.1016/S0191-8869(03)00146-5

Fernandez-Berrocal, P., & Extremera, N. (2006). Emotional intelligence: A theoretical and empirical review of
its first 15 years of history. Psicothema, 18, 7-12.

Goleman, D. (1995). Emotional intelligence: Why it can matter more than 1Q. Bantam Books.

Goleman, D. (1998). Working with emotional intelligence. Bantam Books.

Greenberg, M. T., Weissberg, R. P., O’Brien, M. U., Zins, J. E., Fredericks, L., Resnik, H., & Elias, M. J.
(2003). Enhancing school-based prevention and youth development through coordinated social, emotional, and
academic learning. American Psychologist, 58(6-7), 466—474. https://doi.org/10.1037/0003-066X.58.6-7.466
Hamre, B. K., & Pianta, R. C. (2001). Early teacher—child relationships and the trajectory of children’s school
outcomes through eighth grade. Child Development, 72(2), 625—638. https://doi.org/10.1111/1467-8624.00301
Keefer, K. V., Parker, J. D. A., & Saklofske, D. H. (Eds.). (2018). Emotional intelligence in education:
Integrating research with practice. Springer.

MacCann, C., Jiang, Y., Brown, L. E. R., Double, K. S., Bucich, M., & Minbashian, A. (2020). Emotional
intelligence predicts academic performance: A meta-analysis. Psychological Bulletin, 146(2), 150-186.
https://doi.org/10.1037/bul0000219

Mavroveli, S., & Sanchez-Ruiz, M. J. (2011). Trait emotional intelligence influences on academic achievement
and school behaviour.  British  Journal of  Educational  Psychology, 8I1(1), 112-134.
https://doi.org/10.1348/2044-8279.002009

Mavroveli, S., Petrides, K. V., Sangareau, Y., & Furnham, A. (2009). Exploring the relationships between trait
emotional intelligence and objective socio-emotional outcomes in childhood. British Journal of Educational
Psychology, 79(2), 259-272. https://doi.org/10.1348/000709908X368848

Mayer, J. D., Caruso, D. R., & Salovey, P. (2016). The ability model of emotional intelligence: Principles and
updates. Emotion Review, 8(4), 290-300. https://doi.org/10.1177/1754073916639667

Scriptora International Journal of Research and Innovation (SIJRI)



https://doi.org/10.1111/j.1751-9004.2010.00334.x
https://doi.org/10.1111/j.1467-8624.2010.01564.x
https://doi.org/10.1111/1467-8624.00301
https://doi.org/10.1348/2044-8279.002009?utm_source=chatgpt.com
https://doi.org/10.1348/000709908X368848
https://doi.org/10.1177/1754073916639667

SIJRI: Vol.2, Issue 7, July 2026 Page: 92-102 ISSN: 3107-9334

20.

21.

22.

23.

24,

25.

26.

27.

28.

29.

30.

31.

32.

33.

34.

35.

Mayer, J. D., Roberts, R. D., & Barsade, S. G. (2008). Human abilities: Emotional intelligence. Annual Review

of Psychology, 59, 507-536. https://doi.org/10.1146/annurev.psych.59.103006.093646

N. BN, D. E. Geetha and R. G, "Parametric and Non-Parametric Analysis on Metaheuristic Based Event

Recommendation System," 2025 Control Instrumentation System Conference (CISCON), Manipal, India,
2025, pp. 1-10, https://doi.org/10.1109/CISCON66933.2025.11337415

Nikooyeh, E., Zarani, F., & Fathabadi, J. (2017). The mediating role of social skills and sensation seeking in

the relationship between trait emotional intelligence and school adjustment in adolescents. Journal of

Adolescence, 59, 45-50. https://doi.org/10.1016/j.adolescence.2017.05.012

Parker, J. D. A., Creque, R. E., Jr., Barnhart, D. L., Harris, J. ., Majeski, S. A., Wood, L. M., Bond, B. J., &

Hogan, M. J. (2004). Academic achievement in high school: Does emotional intelligence matter? Personality

and Individual Differences, 37(7), 1321-1330. https://doi.org/10.1016/j.paid.2004.01.002

Perera, H. N., & DiGiacomo, M. (2013). The relationship of trait emotional intelligence with academic

performance: A  meta-analytic review. Learning and Individual Differences, 28, 20-33.

https://doi.org/10.1016/].1indif.2013.08.002

Petrides, K. V., Frederickson, N., & Furnham, A. (2004). The role of trait emotional intelligence in academic

performance and deviant behavior at school. Personality and Individual Differences, 36(2), 277-293.

https://doi.org/10.1016/S0191-8869(03)00084-9

Petrides, K. V., Sangareau, Y., Furnham, A., & Frederickson, N. (2006). Trait emotional intelligence and

children’s peer relations at school. Social Development, 15(3), 537-547. https://doi.org/10.1111/j.1467-

9507.2006.00355.x

R. M. Devi, K. C. Cheekuri, A. K. Yadav, S. Sharma, Anjali and A. Chauhan, "Al-Based Performance Analytics

for Workforce Training in Electric Mobility Industries," 2025 Second International Conference on Intelligent

Technologies for Sustainable Electric and Communications Systems (iTech SECOM), Coimbatore, India, 2025,

pp- 1-6, doi: 10.1109/iTechSECOM64750.2025.11307635.

S. G. Tendulkar, A. Chauhan and L. Sahai, "Scalable Data Engineering Architecture for Remote Monitoring of

Commercial Fleets," 2026 6th International Conference on Recent Trends in Computer Science and Technology

(ICRTCST), Jamshedpur, India, 2026, pp. 682-687, doi: 10.1109/ICRTCST68392.2026.11545360.

Sanchez-Alvarez, N., Berrios Martos, M. P., & Extremera, N. (2020). A meta-analysis of the relationship

between emotional intelligence and academic performance in secondary education: A multi-stream comparison.

Frontiers in Psychology, 11, 1517. https://doi.org/10.3389/fpsyg.2020.01517

Sénchez-Alvarez, N., Extremera, N., & Fernandez-Berrocal, P. (2016). The relation between emotional

intelligence and subjective well-being: A meta-analytic investigation. The Journal of Positive Psychology,

11(3), 276-285. https://doi.org/10.1080/17439760.2015.1058968

Schutte, N. S., Malouff, J. M., & Bhullar, N. (2009). The assessment of emotional intelligence: A systematic

review of existing approaches. In C. Stough, D. H. Saklofske, & J. D. A. Parker (Eds.), Assessing emotional

intelligence: Theory, research, and applications (pp. 119—134). Springer.

Somaa, F., Delle Fave, A., & others. (2021). Academic performance and emotional intelligence with age and

gender as moderators: A meta-analysis. Developmental —Neuropsychology, 46(8), 537-554.

https://doi.org/10.1080/87565641.2021.1999455

Taylor, R. D., Oberle, E., Durlak, J. A., & Weissberg, R. P. (2017). Promoting positive youth development

through school-based social and emotional learning interventions: A meta-analysis of follow-up effects. Child

Development, 88(4), 1156—1171. https://doi.org/10.1111/cdev.12864

Valiente, C., Swanson, J., & Eisenberg, N. (2012). Linking students’ emotions and academic achievement:

When and why emotions matter. Child Development  Perspectives, 6(2), 129-135.

https://doi.org/10.1111/j.1750-8606.2011.00192.x

Zeidner, M., Matthews, G., & Roberts, R. D. (2012). The emotional intelligence, health, and well-being nexus:

What have we learned and what have we missed? Applied Psychology.: Health and Well-Being, 4(1), 1-30.

https://doi.org/10.1111/5.1758-0854.2011.01062.x

Scriptora International Journal of Research and Innovation (SIJRI)



https://doi.org/10.1146/annurev.psych.59.103006.093646
https://doi.org/10.1016/j.lindif.2013.08.002
https://doi.org/10.3389/fpsyg.2020.01517
https://doi.org/10.1080/17439760.2015.1058968
https://doi.org/10.1080/87565641.2021.1999455
https://doi.org/10.1111/cdev.12864
https://doi.org/10.1111/j.1758-0854.2011.01062.x

